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PRESENTATION

This material constitutes an educational product derived from the stricto-sensu dissertation
entitled "Body, performance and dance: the construction of post-colonial knowledge in Basic
Education”, which is linked to the Professional Master's program in Health and Human Sciences
Teaching. Environment (MESCMA — UniFOA).

This is a didactic sequence drawn from the post-abyssal epistemological framework
(Santos, 2020) that aims to prioritize the use of the aesthetic-expressive rationality of dance
as a counter-hemonic means of constructing Afro-diasporic and anti-racist knowledge in the
school environment. To this end, this product is based mainly on the concepts of Body-territory
(Miranda, 2019) and the Pedagogy of the Crossroads (Rufino, 2019) as emerging paths.

The classes were applied to 5th year classes at a municipal school in the city of Volta
Redonda-RJ during 6 meetings. These meetings were based on a getting-to-know-with process
(Santos, 2020), which generated the creation of by-products such as a playlist with possible
songs to help with the construction of the class. This playlist is attached.

Therefore, it is worth highlighting that this sequence is not an individual production, but
rather a collective one that took place with the students who participated and will participate in
it. It is intended that it can contribute to the construction of a class where Afrodiasporic
knowledge is approached through the lens of pleasure and authorship.

In the search for Afrodiasporic references to compose the product, this didactic sequence
is marked by the rich symbolism of Adinkras. Among them, "Nea Onnim No Sua A Ohu” was
chosen as the basis for graphic representation, precisely because it has relationships with the
teaching-learning process by meaning "he who does not know, can know through learning”.
Throughout the didactic sequence we chose to include some necessary aphorisms that enhance
erasures and that marked the construction of the product.

BODY-TERRITORY, DANCE
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WLEDGE



Qn_iFOA

¢ORPO-TERRITORIO,
DANLA E §ABERES
AFRODIASPORICOS




OBJECTIVES

General:

Propose a didactic dance teaching sequence for
school physical education classes that is based on a
post-abyssal perspective of questioning social racism.

Especifico:

@ Promote a decolonial/decolonial and anti-racist
pedagogical practice through the aesthetic-
expressive rationality of dance.

@ Value other knowledge by delving into the
students' daily lives, revealing, if possible, the
blackness present in their daily lives.

@ Promote discussions about Afro-diasporic
cultural richness and social racism in schools.




THE DIDACTIC
SEQUENCE

‘ ‘ African culture, put aside as

simple folklore, becomes a
deadly instrument in the
scheme of immobilization
and fossilization of its vital
elements. A subtle form of
ethnocide. The entire
phenomenon unfolds
surrounded by an aura of
subterfuge and
manipulations, which aim to
mask and dilute its basic
intention, making it
ostensibly superficial.

African proverb spoken by the president
of the Palmares club in a conversation
circle



CLASS 1

Until lions have their own
historians, hunting stories will
always glorify the hunter.”

African proverb spoken by the president
of the Palmares club in a conversation
circle




CLASS 1

Necessary resources

. Sound box
. Audio player
. Internet

Objectives:

. Map the musical styles and dances practiced by students;

Demonstrate the dance styles practiced in/from the territories’ daily
lives.




CLASS 1

Methodological procedure:

‘ Conversation circle:

o Teacher ask guestions to identify the children's musical styles and
dances.
- See suggested questions on the Crossroads of Knowledge;

‘ Teacher proposes a demonstration of dances practiced by students —
e reference of songs and dances — Conversation Circle;

Note: Teachers must pay attention to the signs (Ginzburg, 1989) that will emerge
from what is said and not said by the students.

Ways to evaluate:

‘ Student participation during the dynamics

% Evidence about students’ daily lives

‘ Interaction between students and shared experiences



CLASS 1

Corners of knowledge

What type of music do you listen to?

Which song do you like to listen to the most?
Do you dance?

What do you dance?

Where do you dance?

Where do/did you learn to dance?

What dance styles do you dance?

How important is dance in your life?

How important is dance to society?

Figura 1

Aula 1 - estudantes
demanstranda suas
vivincias om danga

Why do you dance?

What is dancing?

Can we say that dancing is an art?

What is art?

s it possible to transmit an idea, thought or culture through
dance?

Y/711
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CORPOVIVENCIAS PANDEMICAS. Linha Mestra, v. 15, n. 44, p. 29-34,
2021. Acessado em: 11/09/2023. Disponivel em:
Im.alb.org.br/index.php/Im/article/view/573/834

® LEANDRO, Everaldo Gomes: PASSOS, Carmen Lucia Brancaglion. O
paradigma indicidrio para analise de narrativas. Educar em Revista, v. 37,
2021,

® MARQUES, Isabel A. Danga-educacgio ou danga e educagio? Dos contatos
as relagdes. Algumas perguntas sobre danga e educacdo. Joinville: Nova
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They say we are what's left of
Zumbi, but they're wrong. We
are his continuation.”

Verses uttered by jongueiros from the
Marambaia quilombo




CLASS 2

Necessary resources

* Sound box
* Audio player
* video player device

Objectives:

* Review the practices carried out in the previous class in order to discuss
the act of dance as an expression of a culture.

* Discuss the concepts of prejudice, discrimination and racism through dance
styles.

* Distinguish the notion of black dances and Afro dances contextualized by
the manifestations of the territory in which the school is located.




CLASS 2

Methodological procedure:

* Conversation Circle — dialogue about the practices carried
out in the previous class.

* Use of videos to explain and distinguish black dances and Afro
dances.

* Dialogue with the class to choose the musical style to be performed
in the third class: the teacher does not need to reduce the
experience to a single style.

Ways to evaluate:

* Student participation during the dynamics

* Evidence about students’ daily lives

* Interaction between students and shared experiences




Crossroads of knowledge:

Z
s 2 /////////

* Do you know what Afro dance is?

* Do you know what black dances are?

* Is there a difference between the two?

* Have you participated in any of these styles? If yes, where and
how?

* How important is it to give visibility to these dances and value them
positively?

* Do you know what prejudice is?
* Do you know what discrimination is?
* Do you know what racism is?

* Have you ever experienced discrimination, prejudice or racism? If
so, how was it?

* What is dancing for? Why do we dance?

* Is there racism in dance?

* Can we combat racism through dance? As?



CLASS ‘2

QR-code and link with the slide
model for this class:

QR-CODE



https://docs.google.com/presentation/d/1_Xu1SFKimD8y2LzTVFaMcQ-5J9qJSSZp/edit?usp=sharing&ouid=117293118514343555527&rtpof=true&sd=true
https://docs.google.com/presentation/d/1_Xu1SFKimD8y2LzTVFaMcQ-5J9qJSSZp/edit?usp=sharing&ouid=117293118514343555527&rtpof=true&sd=true
https://docs.google.com/presentation/d/1_Xu1SFKimD8y2LzTVFaMcQ-5J9qJSSZp/edit?usp=sharing&ouid=117293118514343555527&rtpof=true&sd=true
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Disponivel em: https:/revistas.ufg.br/artce/article/view/64256

B ANTONACCI, Maria Antonieta Africa/Brasil: Corpos, tempos e histdrias
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X MOURA, Renata Mathias de. A danca afro ao encontro da educacdo
popular. 2010. Monografia (Especializagdo) - Faculdade de Educacio
Universidade federal do Rio Grande do Sul, Rio Grande do Sul. 2010.

* Moutinho, R. R. (2022). Montagens de funk carioca: processos
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CLASS 3

Oh my body, always
make me a man who
questions!

Franz Fanon - Pele negras
mascaras brancas p. 191




CLASS 3

Necessary resources

@ Sound box
@ Audio player

Objectives:

@ Experience Afro dance and/or black dance, through the styles
chosen by the class.

Know the basic movements of the dance style chosen by the class.

Share perceptions about the dance style experienced during the class.

Choose a dance style to collectively build a choreography.

® 6 6



CLASS 3

Methodological procedure:

@ Bodily Experience.

@ Presentation of the basic movements related to the chosen dance
SIY[S

@ Conversation circle — sharing experiences.

Ways to evaluate:

@ Student participation during the dynamics

Evidence about crossroads processes in the student <- -> student
relationship; and student <- -> dance

|
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References for the class:
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Brasil. Psicologia social do racismo: estudos sobre branquitude e
brangueamento no Brasil. Petrépolis: Vozes, 25-58. Acessado em:
20/06/2023.

® MARQUES, Isabel A. Danca-educacao ou danga e educacao? Dos contateos
as relagbes. Algumas perguntas sobre danga e educagio. Joinville: Nova

Letra, p. 23-37, 2010.

® SANTOS, Boaventura de Sousa. Criticas a razdo indolente: contra o
desperdicio de experiencias. S3o Paulo: Cortez, 2002.

& RUFINO, Luiz. Pedagogia das encruzilhadas. Mérula editorial, 2019



CLASS 4€e5

We will not assume the repertoire of the
colonizing masters to be accepted in a
subordinate way in their worlds; The
challenge now is to cross them,
“unaccumulate” them, enliven the world
as the axé (vital force) of our presences.

Luiz Rufino - Pedagogia das
encruzilhadas p.11
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cLASS 4€5

Necessary resources

Objectives:

(-%) Value Afrodiaporic culture and the fight against racism,
through the choice of a song to be choreographed by the

group.

%3 Create a choreography using Afro dance and/or black dance

references.



CLASS 4e5

Methodological procedure:

(%) Use of sound equipment to be made available to each group.

%3 Teacher mediation during class.

(%3) Conversation circle — sharing students’ difficulties and
perceptions

Ways to evaluate:

Student participation;
Participation in the choreographic construction process;

The representation and meaning that will be given to the
movement;

The construction of justified ideas that move towards the
aphrodiasoric and the rupture of structural racism.

® P PP
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CLASS 4e5

Playlist with song suggestions

https://docs.google.com/document/d/1gdAb-
GXOvo8MABLSVAIgriR7xPRIDNXN/edit?usp=sharing&ouid=1172931

1851434355552 7 &rtpof=true&isd=true



https://docs.google.com/document/d/1gdAb-GXOvo8MA6LSvAIgrJR7xPRIDnXN/edit?usp=sharing&ouid=117293118514343555527&rtpof=true&sd=true
https://docs.google.com/document/d/1gdAb-GXOvo8MA6LSvAIgrJR7xPRIDnXN/edit?usp=sharing&ouid=117293118514343555527&rtpof=true&sd=true
https://docs.google.com/document/d/1gdAb-GXOvo8MA6LSvAIgrJR7xPRIDnXN/edit?usp=sharing&ouid=117293118514343555527&rtpof=true&sd=true

CLASS 4€ 5

Playlist on YouTube Music

https://music.youtube.com/playlist?list=PLLxF4FSstLI[50x8ndZ2Yiv7/
caHwVI6G&si=1 41Bz2Wgbvn4o MOU



https://music.youtube.com/playlist?list=PLLxF4FSstLlj50x8ndZ2jYiv76aHwVJ6G&si=L4IBzWqbvn4o_M9U
https://music.youtube.com/playlist?list=PLLxF4FSstLlj50x8ndZ2jYiv76aHwVJ6G&si=L4IBzWqbvn4o_M9U

CLASS '@’

The body-territory needs to
experience the

world with readings
themselves, to feel the
vital energy present in
meeting with the other [...]

Eduardo . Miranda - Corpo

territorio € Educacio
Decolonial - p. 27




CLASS ©

Necessary resources

KS:"\’ Sound box

){r.«/"\:‘:‘

7/ _

/};\{1 Audio player

i~y Otherinstruments that can be
requested by choreographic

Objectives:

T Present artisanal production to the community, through

A choreography based on Afro dance and/or black dance,
valuing an anti-racist stance.

S Present the choreography to the school

community.

-

N7, , . . .
24 Conversation circle — sharing student experiences

y
[N



CLASS 6

Methodological procedure:

2 Present the topic by reviewing the main points worked on in
the process.

7 Present the choreographies explaining the intentionality
behind the choices of each dance.

77 Hold a final conversation circle seeking student and
community understanding of the process..

Ways to evaluate:

Participation, the process of authorship and pleasure involved
in the dynamics;

The experiences expressed in the conversation circle

The meanings created by students through the process of
anthrax education and afrodiasporic knowledge
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Considerations:

This didactic sequence was designed and applied using the theoretical-
philosophical assumptions of post-abyssal thinking as a reference (Santos
2002, 2007, 2018, 2020); of the body-territory (Miranda, 2020); and the
pedagogy of crossroads (Rufino, 2019). To achieve this, relying on the use
of the evidential paradigm (Guinzburg, 1989) and research with/in/on
everyday life (Oliveira, 2012) as a form of construction and structuring.

The didactic sequence presented here does not intend to be a rigid
model to be applied in any and all social contexts. On the contrary, it is
intended to be alive; that is adapted to each daily reality at the time of its
application, taking into account a post-abyssal perspective on Afro and black
dances and anti-racism in the school environment. Therefore, it is expected
that it will contribute to the construction of an education that transgresses
the coloniality present in the educational process and in dealing with racial
issues in everyday school reality.

For a better understanding of all the concepts that underpinned this
sequence, we suggest reading the dissertation that gave rise to this product.
The dissertation, entitled "Body-territory and Dance: didactic sequence and
the construction of post-colonial knowledge in basic education”, is available
through access to the MECSMA program website.
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https://sites.unifoa.edu.br/portal _ensino/mestra
do/mecsma/dissertacoes.asp
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https://sites.unifoa.edu.br/portal_ensino/mestrado/mecsma/dissertacoes.asp
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